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A perspective is suggested for operating and 
maintaining an environment capable of providing sexuarl education and 

expression for children in a residential center for disturbed 

children. Considered are: (a) the role of staff selection^ (b) ways 
of modeling behavior in the life space, (c) tactics invplved in 
information seeking and information giving, (d) ways to teach the 
dimension of time and place, and (e) how to teach children 
alternative ways to satisfy needs other than by the misuse of their 
sexuality . Although there is no sex education pattern suitable for 
everyone, certain knowledge has universal value. The skills of 
expression, the skills of control, the notions of public vs, private, 
the sense of knowing a variety of ways to meet one's needs are 
important in any culture no matter what specific times and places are 
approved or disapproved for a particular act or language phrase, 
(CS) 
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I. INTRODUCTION BEST COPY AVMUBIS, 

The offensive sexual language and gestures.: that one occasionally 
sees when driving behind a school bus are commonplace encounters for 
adults in residential treatment. They occur as expressions of groups of 
children and as the expressions of an individual child dealing mth 
"■^ another child or xvith.an adult. In addition, sexiial acts ranging from 
masturbation to experimentation mth perversions :Occur in the living 
quarters of our centers. A mere catalogue of. these events depicts the 
mixture of curiosity, confusion, antagonism, excitement, and longing that 
is present in a group of yoimgsters learning to deal with their own 
iDodies, and our culture ^s contradictory values about that learning.. 

Many of us, in the past, involved in residential treatment 
cherished the hope that imparting accurate sexual information in the 
context of v;arm h\;iman relationships vjould prevent nonsense or trouble in 
the sexual area. Our disappointment with the failure of this simple 
"cure" is now. compounded by confrontations with those younger staff 
members whose values in the area of sexual ty stress openness, freedom, 
even what seems to us to be license. Our efforts to discuss the sexual 
education of children usually run against - not prudery or shocked 
modesty - but against the accusation that ;ve are the prudes, or not 
liberated, or are tied to antique sexual modesty. After we recover from 
- the shock of that table-turning, we need to at least consider that there 
is truth in the accusation. 

Consider the following: V/e have usually been more v;illing to teach 
Greek and Latin bodypart names than vje have been willing to discuss itches 
and tingles and pleasure and excitement. We have been more willing to 
give facts of life talks to young children than to discuss confusing 
values about sexual behavior with adolescents. VJe have often segregated 
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facilitievS at the child level, and occasionally at jthe staff level. We 

have often held rather narrov; conceptions about v;hat is appropriately 

male and appropriately female - ranging from dress regulations to 'rules 

about which activities could be participated in or led by v^hich sex. 

The sQ-called Sexual Revolution has reached the residential treatment 

» . ■ - 

center. V/e stand accused and perhaps confused. • V/e v/ill not get off so 

easily by saying - ''V/ell, but, these children are sick/' The necessity 

to teach and treat the children in our care vdll not go avyay, nor \^all 

it v/ait until a consistent, sensible v/hole set of cultural values (or 

bod3^ of scientific knov/ledge on v/hich to base cultuz'-al values) arises 

and is disseminated. ' 

And so in the. meantime, v;e attempt to deal with the education of 

children in sexual matters vath the best developmental knov/ledge and 

management skill we know about. Today we v/ill share some of those thoughts 

with you. 

You vvill recognize our indebtedness to Frit'^ Redl^ Elton McKeil and 
2 

V/illiam T-'Orse^for focusing our attention on the life space management of 
sexual expression; to Anna Freud and. to Robert V/Iiite "*'for our perspective 
of developmental ■ lines and our concern with emotional competence. 

1. Redl, Fritz. I966. VJhen v.:e deal. .wit h ch ildren. l!ew York: Free Press. 

2. r-cT'eil, Elton, B. and Korse, V/illiam, C. 1966". The management of 
sex in emotionally disturbed children. In. Long, Kiorse, Vevnmn (Eds. ) 
Conflict in the classroom. Belmont, California: V/adsworth 

3* Freud, Annai 1965* I^^mality an d pa tholo/ry in childrien. Few York: 

International University Press. 
4. Vvliite, Robert. 1963. Kgo and reality in psychoanalytic theory. 

Psyc hological Issues 3(3}- 1-210" 
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Joseph Koshpits has providc^d a description of hou we as therapists have 
'■•worked in the. life space and coininunicated to child care wo inkers about 
: ■ manaseirient and education of children in that arena. 

'•The thera-pist-, then, has a vital role to play in unit life;""" 
he needs to be around as consultant and instructor in 
on-the-spot handling of patient crises — he must be read^'- 
to i.iove in and talk to patients, and, in particular, to have 
the child care workers wath him v/hen he does this, so that 
he" v/ould at once' be perf ormin;]!; the life space interviev/s and ■• 
teaching the child care staff hovr to do this. This is a nev/ 
horizon, a new frontier of treatment and training that has 
only recently opened up, but it has become a sinj^ularly 

• essential part of the therapist v/orki It bids 'to have a 
iTia.ior inipact.both on the care of the sick and on child-rearing 
practices in general. ^'5 

At. first , ■ v/e v.dll present our clinical impressions of the circum- 
stances ivhen f?:reater amoUxnts of difficult-to-inanar^e-in-tho-life- space 
sexual lansua;j:e and behavior can be expected in a residential center. 
It is not that we can, or even should try, to prevent all these circuiii- 
stances from arising. Tae notion here is that it is helpful to know 
when to be alert for the likely appearance of sexual actin;3 out — if 
only because we are then alerted to oome of our --life space teaching;; 
opportunities: 

(1) The Arrival of Nev/ .^oy's v/e have found that youngqters do - 

not c-^.lv/ays knov/ age-appropriate controls over v;ays to pet to knov; each 
other. In tiie process of establj.shin,n; contact, nev; boys frequently 
investirato one another^s bodies. Tliis occurs partially throu,<;^:h 
sex-.ial-a.^r-rressive horseplay or wrestlin,:^, and partially throu,^]i exploita 
tive use of another boy^s bod;/. If we are oblivious to this phenoraena 



5. Toshpit^, Joseph. 1971* T]ie psycIaothGrapist in residential treatment. 
In J iaj'^er, T'orris, F. and . Blum, Arthur • (Kds.) jiealin^^ throu :^h_. liy in;- 
Sprin.^,field : Thomas, p. 175. 



v;e may ^'.'ell be leutin:^; the yourgs'ter^ in .for the c;'Gtablishment of a 
secret^ status system b.?.rjecl on i^cxual privileces vath one another, 

(2) Unsupervioed and Borinr; Times At tliese tiirtes children 

soniotirne resort to their bodies , as the only available • toys. As a 
solace to loneliness ; as a secret ^disapproved activity; sexuality begins 
to accrue troublosoine meanings for our youn,^r.sters,, . 

(3) Sub-,^;roups of the Lonely Occasionally'', there are several 

youngsters v/ho have trouble nmking contact ivith peers. V.^nen they 
siaddenly appear v/ith plans for activities av;ay from us e.g., in the tree 
hoiise, it pays to at least consider the possibility of secret sexual 
activity. . ' ^ 

' (4) Stimulation from the Staff — - \^^e arc not speaking of the 
seductive staff member though that, of course, does present problems • 
V/e are speaking of events like the announcement of a staff marriage or 
birth, or the appearance of a nev/ very attractive female staff member. 

These events promote fantasy and curiosity and i^dthout staff alertness 

troubXrjd children -soon convert that fantasy and curiosity to investigation 
by hand. 
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II. Useful Co n cepus on. which t o PremiGe Life Space Ma nagement of 

S exual^ehavi o r 



Our frame of refereince is developmental and educational. VJe try 
to cominunicate to staff some understanding of normal child development 
as a series of emotional and cognitive tasks which all children face 
in the course of grov/ing up. Through their experience" with their ov/n 
bodies, their peers, and adults 3 children acquire a range of competencies 
or coping skills with, vjfhich to deal with these tasks, V/e view the 
troubled children in our care variously as stuck on tasks more appropriate 
to younger children, as deficient in the. range of coping skills they 
possess, and as possessed of inefficient, growth-blocking or mal-adaptive 
coping habits* V/e view the life space as an educational arena - one. in 
which the daily experiences of play and work and human relationships offer 
myriad' opportunitj.es for teaching. The child care workers are seen as 
educators of the child's ego. V/e try to help them in terms of teaching 
a curriculum of coping skills.. They utilize their interventions with 
children as opportunities to be the child's ally in his struggle ivith 
the tasks of development. They attempt to interfere with or stop 
mal-adaptive coping habits while offering the child models of, explanations 
of, and encouragement for the development of, alternative better ways of 
dealing v/ith the tasks of growing up. 

■ Though vje consider it an important aspect of the child's change for 
z:^,^ the better, we do not think of psychoanalytic reconstruction as an integral 
^-'"-''s part of the life space process. Managing children in such a way that 
C'^'^^'^jthey learn to manage their own lives better is the life space task. 

Making understandable connections between the past and the^present 
Q>4 (ideationally and affectively) is more exclusively the task of psycho- 
therapy. Of course, there are many processes common to the. life space 
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ond Individual psychotherapy: our focus in triis paper is on the life 

rjp^co. In this section of the paper, our focus is on concepts and 

. distinctions ^./Iiich jielp child caro . v:orl: or s operate more effectively 

r>..c: toachei'^s of copinf^; if^kills in that life space. j 

A v;ord nhout the ''fusion of nex ond affa^e^^sion^' : To state that 

this occurs, and l?einoan the tx^ouble and pain it causes hiunan kind are 

of little help to life space v/orlc v;ith children. That troubled youn^;;;- 

cters are c-ispeci ally prone to confusion and indistinctness betv/een 

nolf-assortion and ?iostility, betv/een love and hate, hurt and help, is 

perfectly true.- That the troublesome blends of these modes of interaction 

^, vith others (and viith self) alv/ays have powerful connections to earlier 

f ey.periences is also a truism. Our emphasis in regard to life space 

mana,^oment is on helping child care v:orkers use everyday occurrences to 

teach children appropriate distinctions vrhen possible, as opposed to. 

usin^ those occurrences to trace dovni ori^r^ins of behavior.. ^ . 

E.r., To the young boy pinching the female c]ii"irf care 
v/orker v;ho is reading, him a story v;hile they 
sit side by side on the couch: You can like 
me and v/ant to be close aiid 3^6u can be angry 
T/ith m.e - but not- at the same time. From there 
■ " "' one can r;o on to distin,r;ui shine appropriate ways 

' ' to do each - cP av/ay and cojiiplain, tell me you ^ re 

■ ' ^ngry, tell me you feel tuo ways, etc, 

/ ' - ^ ' . 

V/e have found Ann Freud ^s concepts of developmental lines particularly- 
useful in toachin.^;^ child care workers expectations as v/ell as management 
techniques in dealing , with disturbed acting-out chi? iren. Espejiially 
the lines proceedin^r *'from the body to the toy'% and "from, egoeentricity 
to companionship.'' ^«aking both a developmental link to earlier under- 
standable behavior, and creating a human, spnpathetic view toward v/hat 
a child is attempting to struggle Vvlth in his grp'wth, helps tie together 
v.^:^at otherwise tend to be isolated bits of behavior, or puz^^ling 
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repetitions of seeniin,';';ly mean5..n3.'LoG3 acts. 

Tho concept of prop:ro3s:.cn and ve[^Ter,r>±on along developmental 
Ir.nes \s alao extremely useful in teaching?; staff to viev/ sexual behavioi^ 
j.n ineai'^iuviful perspective. It pro^'-eS;, sojnetinies, to be as rear^su.rlng 
i"o UG it is to the childx'en an^I certainly helpful in planning program , 
r';:^-oup acsipinmontn and plncement. *./hon a child goes back' to "'old v/ayo'' 
f.^o to spoak, ivhether it is at a' stressful tlTne of every day or a diffi- 
cult tirrie each :\^eok season or 3^ear, the un'dcrstanding that this behayior* ■ 
is transitory J and that tire child can recover gaind previously made is 
tre^nendously helpful. This riay also be, unfortunately, a rather slim 
justification, but one iinjstj I suppose, take that risk. > 

w'e have found that distinctions betv/een motoric' and verbal behavior, 
nnd distinctions between primary and secondary acting out are important --r 
assets to trie, child care v/orker^s manar-;enient and teaching of children-. 
Jt liiakes a difference v;hen rnanaf^in/x actinjr>: out behavior to distinguish 
bet'/;een decrees of delay and control a child is capable of achievi.ng 
as v:oll as the particular mode of expression he selects. If we think of 
actin^;^ out in. young children - sexual or agPTessive - it can occur either 
through motoric action* or vocali:<^ation, and w.th more or less eco-orf^'anizedj 
executive /^uidance. V/ith- regard to sexual languaf^e, for exam.ple, the 
octin,^ out children v;e see may burst out v.-ith v;hat we call primary acting 
out, ar impulsi\''e, explosive stream of half-vocal, half-verbalized 
languaf^e ^^t one extrem.e. ^t the other extrem.e of the continiJim of vocal 
actin,<[^ out, a child may contrive and or;;^ani':3e a verbally manipulative 
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use of sexual language, again for the purpose of tension reduction, but 
carry it out with more ego-guided, selected discharge. This is v/hat v^e 
refer to as secondary acting out. 

Similarly, motoric acting out can range from an impulsive burst of 
behavior to a more organized elaborated plan of scheduled action. I'fhen 
one attempts to- help a child learn a better way to solve emotional 
problems than through acting out, the task may be clarified if one can 
teach child care workers to move into a life space situation and provide 
the kind of aid the child needs based on the kind of controls he has 
at his disposal. 'For example, the swearing of a raging, panicked child 
needs ^ different kind of management, obviously than the child who- 
arranges to disorganize a whole dining room by yelling across the room 
v;ords well chosen to disrupt the entire' meal, such as "I love you, Fred", 
or "Your mother . . . 

We teach child care workers that vjhen a child is using words to 
express his need for help, this process represents a higher stage in 
the development of controls than if he can communicate through action 
alone. We v;ould also place the use of gesture and pantomime as somewhat 
higher level developments. Implicitly or explicitly, through our ov;n 
examples of using language for one, we demonstrate to child care workers 
and children that action attenuated, expressed in words, symbolised or 
modified in some way reflects our goal of helping them use. a better way 
to express need. VJhen a child is "running off at the mouth", however, 
v;ith a stream of obscenities, he often seems to be losing control or lost 
■control of himself already. The- words, like automatic discharges of 
tension govern the child like the tail wagging a dog, so to speak. It 
makes it harder to see this behavior, non-motoric as it may be, as 
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serving a very different purpose from that of the irrpulsive discharge * 
of tension in primary acting-out, but the child needs th^same help - 
someone to stop him and help restore his control* 

When a child is engaged in secondary acting out, we encourage child 
care ^w^brkers to ally themselves with the more mature side of the child 
that has used soifie executive, integrative ego in sel ecting a plan, 
choosing among alternative acts (or, for that matter, vjords) and • carr^rinjg 
them out. If the' child has that much ego at his disposal, child care 
workers are several steps ahead in helping him develop choices of alter- 
native behaviors to get him what he wants. 

E.g., Joe plans many afternoons to. get into some game 
a female child care v/orker is leading or parti- 
cipating in, then when he gets close enough -to 
grab at her genitals. He then gets himself thrown 
out of the game. He takes the consequences but 
also is helped to learn a better v;ay to be near 
her and be noticed by her, because he likes her. 



ERIC 



10 

III. Delivery of S e xual Edu cation in the Life-Space 

In this section \^le "will consider some tactics for. operating and 
maintaining an environment that is capable of promoting life spacu sexual 
education for children. We v;ill consider - a) the role of staff selection, 
b) v/ays of modelling behavior in the life space, c) tactics involved in 
information seeking and information giving, d) v;ays to teach the dimension 
of time and place, and e) v;ays to teach ; children alternative, better ways 
to satisfy needs than by the niis-use of their sexuality. These should 
not be construed as an exhaustive list of tactics, .or even a complete 
chil^d care v;orker manual. They are an attempt to begin a dialogue on the 
utilization of the life space as an arena for sexual education. 

\le have not examined individual children or their life histories to 
tease out the dynamics of a perversion or even catalogued the behavior of 
a group of children to study the natural occurrence of partial-impulse 
behavior in childhood. Both Vvorthy endeavors but not our subject. 

We are examining hcv; to provide an environment in a residential 
center which through child care work- delivery of life space education 
sponsors learning about sexuality. Of course, without this the most 
skilled- .50 minute hour-by-hour handling of a child can be undone or sub- 
verted. On the other hand we are not suggesting that clever life-space • 
teaching by itself will undo or cure a child's intricate sexual problem. 



ERLC 



A. Staf f Selection 

One of the first considerations in planning life- space sexual 
education of youngsters is the choice of staff. VJe are not nov; speaking 
of adequate vs inadequate staff, or even of the child care vjorker^s 
share of decision-making on treatirient teara - though it should be clear 
xvhere v/e stand on those issues. V/e are speaking of distinctions among 
a group vje assurae are all adequate, intelligent, dedicated,, participating 
staff yr.embers. 

Life space sexual education, v;e believe, proceeds more sensibly 
vihen there is a balance of men and women on the staff. By this we mean 
■not only, that the line staff should include both male and female child 
care v;orkers, but. that the supervisory staff of "power people'' ideally 
should include in their- number both males and females. We inadvertently 
teach something v;hen in our staff hierarchy the highest ranking female 
is a new teacher or child care v;orker. It is parallel to what is 
inadvertently said when the only black in the institution is the relief 
cook. If all the supervision is given by males to females it invites 
some children (e.gt, v;ho seek to find weakness to act out their anger 
against) to assume that women are vjeak and to act out their difficulties 
cynly v/ith females. It seems very likely that this will, in turn,, influence 
the children's education about sexual differences. The demands for both 
mothering and fathering that the youngsters in our care put — and often 
indLscxuminately put on "us can be fulfilled more adequately if VJe 
have both mother and father figures in the environment. It goes without 
saying that these roles are shifting in our culture and an institutional 
•version of father patriarchs and mothers tied to the 3 K's (Kirche, Kuchen 
and Kindern) v/ould hardly prepare our yo^ongsters for ^^out there." Of course 
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the inverse \\/ould do no better in the vjay of preparation, 

Moreoverj from the standpoint of the child care vjorker the capacity 
of the man to bring comfort as xvoll as bravery to the child vjith the 
skinned knee (or the woman to bring . bravery as ivell as comfort to that child] 
is enhanced greatly by models of both kinds of skill v/ithin the tv/o-sexed 
staff. In fact, v/ithout both males and females on the line staff the 
quality of child care worker interventions tends to become overshifted 
toward rigid cultural conceptions of male and female (e.g., tough male 
masters or indulgent mothers). The result is mis-education for youngsters, 
and at times a strain on the sensitive staff member v;ho is either uncomfort- 
able with the demand from children for ^^cross-sex" behavior (e.g., Mothering 

it 

from a Kan) or uncomfortable with the local ethos not to act that v;ay to 
kids (i.e., he feels uncorof ortably hardened by the implicit staff code). 

There is present within our culture a v;ide range of vjhat is acceptable, 
male or acceptable female behavior (at least surface behavior). Not 
every man is addicted to professional football on T.V. — nor is every 
woman standing by xvaiting for help with her coat. If v/e choose super-male 
and perfectly female staff (or even tend in that direction) we confirm, by 
availability of identification objects, a too narrow version of what is 
sex appropriate behavior. As a consequence v;e strait-jacket the troubled 
youngster in his search for sex appropriate models for his own developing 
sex identity. 
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By contrast, the 'availability of different kinds of men and women 

on our staffs, present to children a range of imitation and identification 

possibilities, 

(e.g.. At times vje can help a fearful child who does 
not trust his body to risk physical contact in games 
through urging participation in the game v,/ith; his 
favorite quiet child care xvorker friend). 

(The boy who very much prefers the company of a v/oman 
can, at times, broaden his horizons by repairing his 
bike and going on a bike hike with his female friend). 

Yes,, vje want staff who can play rough and tumble games with children 
and staff v;ho prefer quiet conversation as a form of human interaction — 
but those characteristics need not be sex-linked. Yes, we need both 
soul- searchers and kid-handlers, but we need some of each among both 
the male and female staff. 

Maybe it vjould be ideal if each individual staff member could portray 
any part of the whole range of human character when that part was v;hat 
a child most needed. It is doubtful that v;e would want to do that eVen 
if we could. The danger then would be that the children in our institutions 
vjould be exposed to masks not persona. It seems then that our best tactic 
is to strive to balance our staff not only in regard to male and female 
biology but in regard to the kinds of maleness and femaleness in behavior 
and character that we have available in our environments. And beyond that 
to create an atmosphere of respect for, and cooperation among, different 
kinds of people. ' 



?'*ot only, 'do' child care v/orlierr^ five plannod Ant orrnation about 
o:%ai ra. behavioi; and \laa?:uare dirGctl?/. to children in the life .space , 
but they al30 meet .recurrent but unscheduled opportunities for 
clinically exploiting daily ovonts-jTor the benefit of • a child education 
about sexual Jiiattei'G. 

. h'"hon naio and female " child care vxrlcors v/ork re;;;ularly together in 
nubfjtjtAite parental role:*:) v.dth children^ the interaction betv/een tJiora i^^ 
constantly jrabject to inspection if not imitation. Beyond the trana- 
•foa'^once aspects of the children's perceptions of theoc inteivactions, 
vmich v;ould lead- them to distort the rolationshipo into replicas of . past 
"parental intei.'^actions , the daily W%z of verbal and non-verbal behaviors 
betv/*aen these male .and female adults cornramicate values and attitudes 
about the capacity of adults to maintain appropriate aim-inhibitions, 
Durin.f^. their v;ork shift v/ith children a nan and vjornan child ■ care . v/orker, 
laave repoateo. c-pportuniti(:?o to.' demonstrate v;arrnth tov/ai\i each other 
vvithout en£ap:inc in public r.;e:-a;al acts. (They similarly/ demonstrate 
aim-inhibited an;£g?ession . tov/ard each o.ther in disa/^reement s and ajinoj^- 
ances - small an/^ers - vrithout losin.r; control and conuiiittinr acts of 
violence a^iainst each other)., Especially; in instances v/hcre cliarismatic . 
youn.^ staff people sho\^; kindness and £;ood-hiiJiior , are lovin.^; people :v/ith 
an outroinfy. temperaviient and capacity to coinrriunicate affection 3 they .have 
hirh appeal not only to the cha J-dr en tlvj^/ caro for, but tu their peGi'\s 
as v:ell. To the extent that they display their charm but do not openly 
seduce each other , maintain mutual attractions but delay direct /^ratif- 
ication until private times, and othGDr.d.so respect each other in modest,.' 
non- exploitative 3 lust-inhibited eu^oun^^^^^^ they can add to the 
e^x— stren^'l^thening, grovruh-produc^.nj^^^^nat^^^^^^^ of the therapeutic milieu. - 



:/hori i-,h'„'-/ ,'vo VoyoiKi morely liv:i.n;~ out appropriate manareinont of their 
ov;n ran;-;e of lllo'.dinal talent a and rofor in v.-ordb to the example of 
their ovm behavior, the ego-buildinr': effect is probably greatly increaaod 
Yet it seems rare that •./ithout explicit '•permission, " example, oi- encour- 
anemont froin senior staff , .therapist s, or supervisors, child care v/orkers 
make as full use as they rnij-ht to model and clinically exploit this 
aspect of their ov/n drive nana.c'.erAent in the service of a child's sexual 
education. 



•One of the first lessons chil-d cnre v/orkers teach A^ounj;- : childroiA 

■ in reGi^.lential treatment is that fi'rov/nups care for ,thoni/ They teach 

■ the children that the caring process iueans taking 'care ox* theni. IZren 
if a. child's self-esteem is too lovr to invest in .care of ]iimself , he. 
learns that; child care v/orkers care about hlin, and consistently take 

.care of hin. Child care workers siio:; children that they have an o.bidinr; . 
interest in maintaining a frrov,^-.h fosterinr environment, providing gratif- 

,ication of-all basic physical needs, and provisions for health and safety: 
adequai'.e nutrition, sanitary conditions, minimi^;ation of and proper treat- 
rnent for illrjess. Thus, child care v/orkers teach the children that — : 
perhaps in spite of their disref>'ard for the rights of their bodies — 

.their bodies are important* Depending on the dej^ree of oral stage care, 
or dep.rivation a child has experienced in the past, child care v;orkors 
may need to help a child obtain more or less gratification from his body. 
In the process of delivering grovmup care, v;e anticipate that a child 
care vrorker is able to transmit * sone of the follov/ing information to a 
child: ; ' 

that: . ■ (a) his body deserves care and is impoi^tant , 

(b) he has a right to the satisfactions his body v;ill ■ 
bring him 

(c) everyone has a right .to the integz^ity and autonomy 
of his ov;n body. 

'.'/lien a child begins to pay attention to. his body and begins to 

. transfer our care of it to himself, it may be that the timing is correct: . 

for emphasi.^'dng this most fundamental level of sexual education, education 

about his bod^r^ the development of an i^iiage of it, and a positive regard 

■toward it. ' 

I^lien a child is capable of moving beyond a predominantly body 

narcissistic position, : child care v;orkers can explicitly provide him 

v/ith a verbal explanation of the lifelong task of balancing self- x^egard 



and invo.stinont in concerned relation.v'hip3 with other, pooplo. Quid 
care" v/orkers have cpportiuiitlos -apialrA arid r^galn to narae this brocerss 
of hlendin.r: care of oneself end care for otb.ers. 

■ Ju3t as child care v.-orkoirs Leach childi^en to deal first v;ith 
feelinr.;3 of an^^er, cadness, happiness, and other states of affect 
by neiroir.s uhem,. they have opportunities in the life space to- teach 
vChildrvin to name states of sexual arousal. It is probably more coi^imon 
in i-enidential settings, as elsewhere, to find that children have or 
are tau^^hrt v;ords to e>:p.ress aro;ressive states sooner than to express 
states of sexual arousal. In- fact, there is a large overlapping 
vocabulary in this culture - and ninny nominally sexual phrases have 
almost exclusi'/e use in the sez-^vice of ar:r;t"^2sion : e.c- ? ''Fuck you^^ . " 

^IJp ^rcairs*'* In this sense, the existence of the latency period may I ^ 

bo exarrerated to the e^ctent that v/e adults withhold verbal acknov/- 
led.^ement of states of sexual arousal in tlie children. Consequently, 
vmen v/o use words easily to refer to arroused sexuality - '^feeli^9; sexy'*, 
"foelinr; o^'^citcd", *'sex play", etc., - v/e raako it. easier to desensitise 
t!ie \:/holo area and reduce the de^';reos of anxiet^^- and confusion that are 
attaclied to the discussion; and. cxchan^^e of infcii'mation about sexual 
behavior and •lan,3ua.^;e. 

Once the topic , is sonev/hat desonsitj.i>;cd^ it is possible for child 
care vror]:ers to utilize natural times for reflective discusi^jions arnon^ " 
f3:^nups for planned or spontaneous con^urni cations. V/ith a therapist's 
help, p child care worker can hnlp a child, understand derivatives of 
earl3^ family'' experiences Isolated to his present sexual attitudes. The 
t^ver^'p-j St hirasolf," of course, shouj.d be available to botli child and 
child care v/orlcer. to work throuf;:h private conflicts -bio ckin,i; communication 
or to correct misinfori7Mtions, 



Tjic infcrniation e::charv;;;o process cocs on all the tiine, whether 
dignified, by a fonnai title or not. lledl roraindG us of the fnct f];at 
■"in; part *'ThG IcidG thej^uiclves do the .jol:." of providin;^ ncQQissrivy 
. information about 30>a;ality to each othor./'^ I^any latency clubo becoino 
,in part ''Knov; tho body clubs" and niir^ht be .r-lven approval by c;iild 
icare v/orl:erG vrho could act ac ''fidvisors" to inaxii'ia^e the helpful pi'oceso 
of incidental or primary inforniation exc]ianin;o that club bull oessions 
provide. 

• It tabev^ skill and practice, also to discover the children 
riuestionc; amidr/c a bar^rage of obGcurinp; ourroundings. The significant 
affects .connected vri.th a topic discuLBsed in a bull session are detected 
in the myriad, defensive operations in a similar v/ay to the process in 
individual interviov/s. 



-Redl, Friti?5 
V/hen We Deal V/ith Children 



In* i|rie past fcv/ years fcjie . ' nov; rnoraJ.ity" , '^the Goxiial revclufeiorJ' , 
or '"nev;^ f roedoni'* . abovvt sex has aff ectod part of a generation v;hich nov/ 
seoki;: tp v:iden the acceptability o.l and rnal- e ll^orG public a diveiTvity of 
liberalized sexual practices. In the past century ^ since Freud original 
appeals for people to acknov^ledr^o. their sexual drive, reproaentation of 
SOX has ,f.one froia a private, to highly pviclic state. Today, there is a 
v;ish to promote more of sexual behavior and lan^^uage to acceptable public 
status, • 

It is a dileimna to be pondered anev/ ivhen at least throe r^enerations 
attempt to plan a reasonable r.iothod of teaching; children v/hat expressions 
of sexual behavior and language vail be both acceptable to their culture 
and. afford them individual satisfaction. 

:"omG adults vdll alv/a^^s be more oj?f ended by public sexual langua.?^e 
and/or behavior than others. -i' Child care v;orl;ers alv/ays face the problem 
of tryin.s to decide v/hat vail be 'optimal need gratification for any 
pax'ticuiar child in the light of v.^liat is acceptable to his envj.rcri^iient. 
Talcinr; into account the subcultural conf;0x4:^;|;;o^^^^^^ a child v/ill return 

fcllovanf!; residential troatDient, one can be .r.uided somev;hat in deterinininr!; .:■ 
vfhat limits the .child vail be. expected to conforra to. h^ov/ever,- fev/ family ,: 
v;orkei*s, therapists, teachers, or child care . v/orlcors would be v/iXling to 
,*;;;r*oom a child for accor.i^;odation to a cultural or fami3.y life style that ;;; 
threatens to be dama^^in^; by excess in either the direction of irresponsible 
license or stupef3'ins repression. Inasmuch as v/e seek to guide our childi'on 
to af:e and staj^e appropriate experiences in other areas of efjo development, ■ 
v/o can also try to make a team effort to plan some kind of sensible program 
pf learnin,?^ for a child. V/ithout attempting '^o provide an exhaustive ; 
compilation of items indicating 'w'hat to do" and '':Iov; to do it , v;e offer 

■ " ■■ ■ • : ■ • ' ■■■■■ ■ ■ ■ ■^^'''"■t^-: 

O^'yF Boston Globe Editorial, Feb. 4, 1971 "The Sex Teacher 'V. • 



the rollov;ing parajiieters v/e think are useful in aiding child care 
v7orkors teach acting out young children about time and place concepts 
about sexuality. 

Some children benefit from the reassurance that everyone shares 
his interest in sexual topics; actually they can only feel at all comfort- 
able in group discussions with at least one peer* Yet in the experiences of 
most child v;orkers some children need to be taught to seek insulation 
from the overstimulating and disorganizing effects of dealing v/ith the 
high anxiety engendered by discussions of sex in groups. "They simply 
get too silly^' is a frequent complaint of child care workers. 

The children develop a sense of not only \ihat they as individuals 

are able to deal vjith but also v;hat sexual topics they can responsibly 

/ \ 

manage in a group discussion. The experience of learning that one can - 
have a private discussion about a sensitive matter relating to sex carries 
over to behaviors that children learn are appropriate to the classroom or 
the bedroom. Thougli acceptable standards of private vs. public sexuality 
may shift, the lessons that child care workers teach children about the 
necessity for restraint vs. expression at some time are useful ego devices. 
One can teach the skills of control and expression v;ithout dictating the 
whole pattern when you "always" are free to express sexuality or when you . 
"never". The presence or absence of taboos and sanctions varies immensely by 
social class, age grading, ethnic group, gender, and geographic region. 

VJe teach children to accept changes in the balance between aloneness . 
and togethernees, attachment and detachment, throughout the da^y, at bed- 
time and at wakeup time. Child care workers can help a child accept and 
accomodate himself to his multiple inner states he is more subject to, 
including sexual arousal, when the balance shifts from social togetherneas 
to solitude. Conversely, v;hen child care v;orkers help a child put aside 
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auterotic activity in favor of a daily activity, he is aiding the learning 
process of acquiring a necessary skill in socialization, 

Sorae of us are dealing most often v;ith the children v;ho need to 
build systems of restraints and self-controls, others with children v;ho 
need to learn to express; but without some skill in both areas we leave 
out an essential component of a child ^s emotional competence. To either 
hew to a contrived and elaborate set of rules or to abandon them all is 
to sacrifice the opportunities to teach huraan freedoms and necessities 
of adaptation. To paraphrase Smerson, ^'a foolish consistency is the • 
hobgoblin of small minds" and of modern liberation! sts and of modern 
prudes. * — 
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Aosiuninr: tliat \/e have .^:;Q:;i^^ ^succooG in v-cachiri:;^; children the 
rr^^^^o of aGceptable out-leto fc:r Goxun.l behavior and langtiaj^B appropriate 
to their present culturaJ, circiunstancoo, and Qoine alrill^j in exprossion 
•as well control, v;o can ;uso teach then hovj to rot )jhat thoy want vfaen 
.;::oxual lan7^ixa^;G and/or behavior u^.ed ar; a GubGtitute for othor neocls. 
or corr::e, a ^ireat deal of ouhotitute bciiavior occurs ainon;^; acting-out 
youn;-:rS-.oro . I'or example j v;hen childr-en aro to:;;Gther . in the initial ^stagoG 
of a nir.'/ .^^.t-oup, ?_';ettin;;^, to knov; each other io an appiX'priato sot of oocial 
taojvn to porforra.: Liit c\o a Gtai^tin^j activity, collaborating;': in secret or ■ 
open ao:: play seldoiii ;"^cts thr^m relief :£ro:n anxiety, but /;;:uilt and a. act 
of conooquoncoG frcnv supervising adults* Child care vrorkers have the 
opportvinity of ^:uidin^ and Gtirnulatin^];" the child to try no v/ social 
techriqueG for dealing' ;.dth other ch:ildren. The child vno bullies o'thers . 
into sex play in the attempt to cr^taV'lioh a dominant ^^ri-oup position^ or 
tJie child v/ho 'buys'' a nev; friend- \7ita an invitation to sex play, mioseG 
the chance to learn to bear the airriety of facin^^ a nov7 friend and ^;:ettinG 
to knov; hi;n in the many other v;ayT3 available. 

Cliild cara v;orkera cajt alaO help c;;iildrcn deal ;7ith lan£';ua/^e in more 
effective v^ayo than uoin,^ it only aa a oatharoir.; for ra,p;e or vocal acting- 
out*' The child Tvho £?ays, in effect, .through bin sexual lancua/:e, ''I v/ant ■ 
to hoop yovi av;ay", or '^'I v;ant to teane and control 3^ou to keep you near ^-^ 
or 'h^'"op'', or "I don't like th.at/' can learn (in addition to the reii.inder 
of a taboo a,::ainat it v;hen appropriate) to ^^^et othcro to ]:novr v/hat he v;ant:.i 
thcri to kno^v* \'/e aii^iply por'r^:it the expression of :>oxual lannua/\0 

in an effort to li;jhten the burden of j-iorality for a chi3.d \';hen ho or v;e " 
feel it a burden, v;e may Goiaotinios ooe our taak- too niyopically and loi^e 
:r;;icht -of : th.e child ^3 y/iah to coinra;nicate a need ho hac no other v/ords for. 



\io cn\i equally '.-/oil perr-iit or di3c:o\\rarQ 'trie Go:a,ial lan,p;iiri:';e and, in ; 
addition, teach a child a better v;ay, on the spot to; use more o f fe c tive, 

lanf;:ua,''':o. . " ' , 

There are better v-ayo — tliat a child' can be. helped to learn in 

tl-.e life space — for attractin;^ or putting off people,, for inquiring 

about v.'ho they are or saying-- I don't care to knov/ you. 

There are even raore socially acceptable v;ay a for civinp an ambivalent 

■ . ■ ...... ■ . • -..---v — i , ' . . , - 
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l/o have acknov;led^;ed the existence of some cultural confusion 
bout sexual mores ancKiViO.nners . \/e ho.vo i-'oon that this probleiirroacl:ieG 
into t.'ie' resi'dontial care of disturbed cl-ildren. . V/e have not- re;^^clved : 
the confusion nor have v/g settled on a- kind of education about sexuality 
that is , ,7;ood" for all tinies or all a^cG or cultural groupe;. 

v/o. believe vie have establiehod tliat some knov/ledgo and ooine emotional 
compotonco does have univei\vality • . The d;:illG of exproGsiCii, the rf.kills. • 
of control, the notions of public v^-i. private, the- Gohse of knoi/inr^ a 
variety of fvaya to iUeet ones needo an-'± sensing that there are ividely ' : ;^ 
agreed vipon v^ays of meetin,^; tliorjo needs — these processes are required , 
by any culture no matter ^vhat specific times and vplaces are approved or . 
disappi-oved for which act or phrase of lansuage. 

! - Tjiough this position by no means ends, all quandries about a specific 
child and a specific act, it has helped us tb'"'~a'da";to the \-jh^ and' ' ■■ 

. educational potential of our life space, ^^e hope it contributes to your ::v 
thinkinf; about the processes v;ithin your ovm milieu of staff and children. 



